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ABSTRACT This study examined the relationship between school location and gender as correlates of students’
academic achievement in Economics. The population of the study comprised of all Senior Secondary School 1 and
2 students in Ogun state, Nigeria. Six hundred and forty (640) students selected through stratified random sampling
method constituted the sample for this study.  A descriptive research design was adopted. Two instruments were
used; student questionnaire on school location (SQSLG) and Economics Achievement Test (EAT) to collect data,
with a Cronbach Alpha index of 0.76 and Kurd Richardson (KR 20) a co-efficient of r=0.873 respectively. The
results generated were collated and analyzed using Pearson Product Moment Correlation (PPMC), and Inferential
statistics of T-test. Findings showed that schools located near border towns and places of economic interest distract
students’ attention. The researchers therefore concluded that in the future schools should not be located close to
places of economic interest.

INTRODUCTION

The location of a school determines to a large
extent the level of students’ achievement. Orji
(2013) opined that school location implies ur-
ban-rural setting. Urban schools are those
schools in the municipalities or schools found
within the towns and rural schools are those lo-
cated in the villages or semi- urban areas. Eco-
nomics, just like any other subject is influenced
by the area in which the school is cited. This
affects both the teachers and the learners alike.
For instance, a school located in a serene envi-
ronment such as the Government Reserved Area
(GRA) and the ones beside motor parks, noisy
environment and commercial nerve centers and
border towns cannot be compared in terms of
suitability for learning.  Hence, the location of a
school determines the academic performance of
a student. Fredrick (2011) viewed school loca-
tion as one of a major factor that influences stu-
dent’s academic achievement in some subject
areas. He opined that parents look at such fac-
tors as the location of schools (urban or rural)
and the distance to the school before enrolling
there wards. Distance of school from home, noisy
environment and other variables are capable of
hampering effective teaching and learning, to this
end Owoeye and Yara (2011) noted that many
parents were of the opinion that students whose
schools are cited in towns perform better than
their colleagues in village schools.

Researchers have found out that boys and
girls exhibit different patterns, while girls pay
attention to efforts in explaining their perfor-
mances boys on the other hand are exhibit the
pattern of luck and ability as a factor that deter-
mines their performance. Thus differences in
gender have been found to be a motivation for
their functioning and academic achievement.
Further research has shown that girls acknowl-
edge success and failure not as a result of ef-
forts but ability, while boys attribute success to
efforts to boost their self- image (Smith et al.
2002).

The differences in the educational attain-
ments of boys and girls are broadly attributed
to biological cause and / or to culture and ste-
reotypes. In the words of kleen (2004), differ-
ences in academic achievement of boys and girls
are as a result of culture, biological functions
and stereotype. Studies carried out by (Oke-
bukola 1993; Jiboku 2008) revealed a dwindling
performance of women in education which could
be attributed to gender inequality in education.
This low performance in Nigeria particularly
could be attributed to the educational condi-
tions in which the girl –child is expected viz- a –
viz the boy-child and the traditional and cultur-
al responsibilities of men and women which dif-
fers that influences the upbringing of the male
and female child. Bisong (2006) in her study
concluded that curriculum planners already ex-
hibit bias towards the girl or woman who is seen
as fragile and needed protection.
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Gender according to (Samtrock 2005) pre-
scribes sets of role behaviors expected of male
and females in their thinking, actions and feel-
ings. According to the social cognitive theory,
the adolescent’s gender development is based
on adolescents’ observation and copying of oth-
er’s behavior, also by rewards and punishments
of gender-approach and gender-inappropriate
behavior.

Yang (2010) defines gender as social at-
tributes and opportunities related with being
male or female and the relationship between
men and women, boys and girls as well as those
between men and women that are socially con-
structed and are learned through the process
of socialization.  Olubunmi (2011) concluded
that, gender differences are intolerable hence it
would be right and proper to treat boys and
girls in schools differently due to their natural
predispositions.

Parents, administrators, educators, psychol-
ogists and counselors have expressed great con-
cern over the academic achievement of students
in secondary schools especially in social sci-
ences. The dwindling performance of students
in Economics is of a major concern to those in
social science education (Aknyele 2011; Ariyo
2006; Eryilimaz 2004). Pandey (2008) asserted
that, academic achievement is a function of the
students’ performance in subjects learnt in
school which accounts for their growth and de-
velopment of knowledge in educational situa-
tion where teaching and learning takes place as
influenced by factors such as environment, cul-
ture, health opportunities, exposure, training,
motivation, methods of teaching, school loca-
tion, physical abilities, individual differences
among others.

Students’ performance at the senior second-
ary school level in a particular subject is a key
element for the future of youths in a nation and
also indices of measuring the effectiveness of
the school. It shows cases the extent that stu-
dents, teachers, or instructors have achieved
their educational goals and the main indicator
for adolescents to learn about their talents, abil-
ities and competences which are vital for devel-
oping aspirations.

Good academic performance has been a ma-
jor source of worry for educationists, parents,
policy designers and planners and this has led
to series of researches being carried out to de-
termine factors responsible for poor academic

performance among secondary school students.
Von et al. (2011) were of the opinion that aca-
demic achievement is something one does or
achieve at school, college or university, in class,
in a laboratory, library or field work.  According
to these researchers, the main objective of the
school is the accomplishment of academic dis-
tinction by the students and same for the par-
ents who expect their wards to excel academical-
ly and this could be achieved in line with the
school objectives which place emphasis on
sound scholarship.

At the commencement of an activity, stu-
dents ability to learn varies, which is a function
of their previous experiences, personal qualities
and social supports. The level of encourage-
ment and support parents and teachers give their
students coupled with access to quality learn-
ing materials and the right blend of teaching
methodologies result in skill acquisition and re-
finement. Parents’ desire for their children serves
as an impetus for the improved performance of
their wards both directly and indirectly and it is
in the light of this that informed the study find-
ing the correlation that exists between gender,
school location and academic achievement in
Economics.

Research Objectives

Previous researches on student’s achieve-
ment in Economics at the senior secondary level
have not been encouraging. Therefore it be-
comes highly imperative to carry out a study to
find solutions to the factors responsible for this
downward trend. Hence, this study investigat-
ed the effects of school location and gender as
correlates of students’ academic achievement in
Economics. Specifically, this study explained:

a. The influence of gender on students’ aca-
demic achievement in Economics

b. The effects of school location on students’
academic achievement in Economics

c. Correlation between school location and
gender on the student’s achievement in
Economics.

Hypotheses

The following null hypotheses were tested
at < 0.05 significant level

Ho1. Gender is not a significant factor in stu-
dents’ academic achievement in Economics.
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Ho2. School location is not a significant
factor in students’ academic achievement in
Economics.

Ho3. There is no correlation between school
location and gender on the student’s academic
achievement in Economics.

Literature Review

Lynn (2004) as cited in Akabogu and Ajiwo-
ju (2015) explained that male students have larg-
er brain size than their female counterparts and
such would be expected to have higher average
performance in picture vocabulary than their fe-
male counterparts. However, Whitney (2006)
stresses that female students outperform male
students in almost all indices of achievement
related to language skills. Based on the different
views of different scholars on the issue of gen-
der is language teaching and learning. It is im-
portant to state that English language occupies
important position in Nigeria education system
same as Economics. In line with this, the stu-
dents in this study were subjected to treatment
in order to determine the effect of gender on
their academic achievement. Therefore, effects
of gender on student’s achievement are an im-
portant variable in this study.

The poverty of many rural communities (bor-
der towns inclusive) reduces parents’ capacity
to make adequate provisions for their wards and
supplement their educational needs with the re-
sources available to jumpstart and increase their
desire to learn in the absence of the teacher (Ti-
tus 2008). Sheldon (2012) observed further that
schools in rural communities are likely to have a
preponderance of unqualified teachers a prac-
tice that is detrimental to knowledge acquisi-
tion. In addition, the remoteness of schools in
rural areas makes it almost impossible for educa-
tion inspectors or quality assurance officers to
visit the schools for inspection. Similar to these
is paucity of good houses, electricity, potable
water and others which affects teachers posting
to rural areas and the few teachers available are
either seeking for transfer or if forced to stay
concentrate on cross border trade as a result of
the proximity of their school to border areas.

Closely related to gender variable is school
location. School location can be in rural areas
where facilities such as qualified teachers, labo-
ratories, conducive learning environment, and
social amenities are not available. It can also be

seen in urban areas where qualified teachers,
conducive learning environment and social
amenities are available. However, location ac-
cording to this study refers to schools in border
areas/towns which are predominantly rural ar-
eas. Nevertheless, the differences in rural and
urban areas indicated the differences in the aca-
demic achievement of students in Economics.

How much knowledge of Economics a citi-
zen acquires will determine their ability in solv-
ing economic problems and making of rational
decisions concerning the society. There is there-
fore need for the students to acquire basic knowl-
edge and skills in Economics. The effects of
school location and gender on academic
achievement of students in economics brings
into focus the objectives or rationale for the
teaching of economics in senior secondary
schools in Nigeria. These objectives are stated
as follows:

1. To furnish students with the basic princi-
ples of Economics necessary for useful
living and higher education;

2.  Preparation of   students for prudent and
effective management of scarce resources;

3. To raise students respect for the dignity
of labour, appreciation of  economic, so-
cio- cultural values of our own society;
and

4. Acquisition of practical knowledge to prof-
fer solutions for the Nigerian society and
possibly South Africa as developing coun-
tries and the world at large  (Adu and Gal-
loway 2015).

From the above highlighted objectives, a fun-
damental question comes to mind, why do we
study Economics? Adu and Galloway (2015) put
forward the following reasons;

1. To enables students understand and ap-
preciate various government policies
where choices have to be made such as
probably how to spend more money on
free education and therefore provide less
employment opportunities.

2.  Providing students with basic skills for
analyzing Economic problems thereby
preparing them better for positions where
economic decisions have to be made.

3. It helps government to promote growth
and development hence improving the
quality of life of the citizens.

4. Knowledge of Economics is useful to an-
alyze fascinating patterns of socio- eco-
nomic behavior.
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5. The study of Economics is useful to un-
derstand and alter the inequalities in the
distribution of income and opportunities.

METHODOLOGY

The study adopted ex-post facto research
design with the population comprising of  stu-
dents in year1 and year 2 of senior secondary
school in Ogun state, south west Nigeria. These
students were obtained from eight (8) classes
from the sixteen (16) schools in the border towns
of Ogun state that were purposely sampled. Pur-
posive and stratified sampling methods were
used in selecting the sample for the study which
was 640 out of the total population.

Variables Used

Independent Variables

There are categories of independent vari-
ables, which is school location and gender. They
are

School location at 2 levels:
A. border zones/areas
B. non- border zones areas and
Gender at 2 levels:
a. Male
b. Female.
There is only one dependent variable in this

study, that is,
a. Students’ academic achievement in

Economics.

Instrument

Two self-developed research instruments
were used for this study. They were student
questionnaire on school location and gender
(SQSLG) and Economics Achievement Test
(EAT). The SQSLG consisted of twenty (20)
items while the Economics Achievement Test
consisted of forty (40) objective questions.

Data Collection

The data is collected using the following
questionnaires

Students Questionnaire on School Location
and Gender (SQSLG)

The instrument which was developed by the
researcher comprised of three (3) sections.

Section A sought for the following informa-
tion from the respondents, name of school, lo-
cation of school, class, age, sex and type of fam-
ily. Sections B consisted of indices on distance
of school while Section C sought information
on male and female level of participation which
the respondents responded to using a modified
Likert Scale of Strongly Agree (SA), Agree (A),
Strongly Disagree (SD) and Disagree (D).

Validity and Reliability of SQSLG

The instrument for this study was validated
by ensuring that specialists in the field of social
science education at the university level perused
it for corrections. The validity of the instrument
was ensured by trial testing it eight (8) public
secondary schools located in Ogun state bor-
der towns. Cronbach Alpha was used to esti-
mate its reliability which was put at 0.76.

Economics Achievement Test (EAT)

The instrument which was developed by the
researcher consisted of forty (40) multiple choice
items. Areas covered includes:  basic concepts
and tools for economic analysis, population, and
production, laws of demand and supply, and
importance of agriculture.

Validity and Reliability of EAT

The instrument was validated by ensuring
that it was handed over to specialists in the field
of Economics Education and highly experienced
teachers of Economics in secondary schools for
their inputs. Kuder Richardson (20) was used to
estimate the reliability value of r=0.873.

Analysis of Data

 Pearson Product Moment Correlation
(PPMC) and T-test were used to analyse the data
collected.

RESULTS  AND  DISCUSSION

To determine the academic performance of
the students the researcher drew up a forty (40)
multiple objective questions in Economics and
below is the table showing the performance of
the students.



SCHOOL LOCATION AND STUDENTS’ PERFORMANCE 259

Table 1 revealed that 43.5percent of the stu-
dents failed their Economics test, they scored
less than 16 out of 40 which is equivalent to less
than 40percent; 14.7percent of the students
scored between 16 to 19 which is equivalent to
40 to 49 percent; 13.8 percent scored between 20
to 23 which is equivalent to 50 to 59 percent; 22.2
percent scored between 24-27 which is equiva-
lent to 60-69 percent and 5.8 percent of the stu-
dents scored above 27 marks which is equivalent
to 70 percent and above. The mean performance
of the students in the test is 17.46 which is equiv-
alent to 43.8 percent. This implies that the stu-
dents’ performance is below average.

Findings from this table is in line with Titus
(2014) assertion that student’s performance in
Economics as a subject is on a decrease espe-
cially for students whose schools are located
close to border towns.

Hypothesis 1: Gender is not a significant fac-
tor in students’ academic achievement

Table 2 revealed that there is a significant
relationship difference between male and female
students’ in their academic achievement perfor-
mance (t=3.486: degree of freedom = 638: p <
.05).This implies that gender has a significant
influence on the students’ academic perfor-
mance. Therefore, Ho rejected. The mean score
shows that male students scored higher (18.68)
than female students (16.65).

A study carried out by the US department of
education in the year 2000, found out that boys
performed a little better than girls in mathematics
and science, conclusively the girls were far supe-
rior students, earning better grades and were sig-
nificantly better than boys in reading corroborat-
ing the views of Akagbogu and Aijowu (2015)
who explained that male students have larger
brains than their female counterparts, and the male
students would have higher performance in pic-
ture vocabulary than their female counterparts.

Hypothesis 2: School location is not a sig-
nificant factor in students’ academic achieve-
ment in Economics.

 Table 3 revealed that there is a positive sig-
nificant relationship between school location
and students’ performance (r=0.178: p < .05).
Therefore, Ho2 is rejected. The positive relation-
ship shows that students whose schools are
located in serene environment such as Govern-
ment Reserved Areas (GRA) and housing es-
tates have high academic performance in com-
parison to those those there schools are cited
near border or places of economic activities (Ti-
tus 2014), Ariyo (2006). Alokan (2010) had a con-
trary finding in his study; he asserted that stu-
dent’s poor performance is not a function of
gender (sex), neither school location problems
that predict outcomes in school performance.
On the other side of the spectrum are the views
of Owoeye and Yara (2011) they explained that

Table 1: Students performance in economics test

Score (over 40) Score in % F    %      Mean Score Standard
deviation

0-15 < 40% 278 43.5
16-19 <40-49 94 14.7
20-23 <50-59 88 13.8      17.46 7.27
24-27 <60-69 142 22.2      (43.8%)
28 and above 70 and above 38  5.8

Source: Field work (2008).

Table 2: Summary of t-test showing differences between male and female students in their academic
performance

Variable N Mean Standard    t df     P      Remarks
deviation

Students’
Performance
(score)
Male 256 18.68         7.05      3.486 638 .001  significance
Female 384 16.65         7.32

Source: Field work (2008).
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students from rural areas (border zones) perform
better than their urban colleagues, which implies
that school location  is not a significant factor in
determining student’s academic achievement in
Economics.

Hypotheses 3. There is no correlation be-
tween school location and gender in the stu-
dents’ achievement in Economics.

 Table 4 showed that there is no correlation
between school location and gender as determi-
nant of students’ academic achievement in Eco-
nomics. According to Dada (2008), he was of the
opinion that there is no significant difference in
the performance of male and female students in
social studies in Ekiti state which is contrary to
the views of Titus (2008). Alokan (2010) from his
study found out that gender (sex) and school
location have no effect on school performance.

CONCLUSION

The study revealed that the location of the
school near border area has effects on the stu-
dent’s academic achievement and also that gen-
der has an insignificant effect on student’s per-
formance. Therefore, the government should
ensure that schools were not cited near markets
or place of economic interests.

RECOMMENDATIONS

With reference to the above findings, the
study recommended among others that while
establishing schools in the near future, it should
not be close to border areas and in case of al-
ready established ones should be converted to
full boarding schools where the student’s activ-
ities can be closely monitored and restricted.
Boys and Girls are given equal educational op-
portunities, parents to check and monitor the
types of friends their wards associate with and
that government must ensure proper funding
and equipping of schools with relevant and cur-
rent instructional materials with motivation and
prompt payment of teachers salary.

REFERENCES

Adu EO, Galloway G 2015. The effects of cooperative
learning on students’ economics achievement and
attitude towards economics. Journal of Econom-
ics, 6(1): 30-36.

Akabogu J, Ajiwoju JA 2015. Effect of Gender and
School Location on Secondary School Students
Achievement in English Vocabulary in Junior Sec-
ondary Schools in Akoko South Education Zone,
Ondo State. Department of Arts Education. Nsukka,
Nigeria: University of Nigeria.

Alokan FB 2010. Influence of sex and location on
relationship between student’s problems and aca-
demic performance. The Social Sciences (TSS),
5(4): 340-345.

Ariyo AO 2006. School and Student Factors as Deter-
minants of Student’s Achievement in Physics at the
Senior Secondary School Level in Oyo State. PhD
Thesis, Unpublished. Ibadan: University of Ibadan.

Bisong N 2006. Gender disparity in the Nigerian labour
force: Implications for counseling. The Nigerian
Journal of Guidance and Counseling, 11(1): 76-
83.

Erilmaz H 2004. The Effect of Peer Instruction on
High School Students’ Achievement and   Attitude
towards Physics. PhD Thesis. Lebanon: Middle East
University.

Fredrick EO 2011. Influence of sex and location on
students’ achievement in agricultural science. Afri-
can Journal of Science, Technology and Mathe-
matics Education (AJSTME), 1(11): 96.

Table 3: Summary of Pearson Product Moment Correlation (PPMC)

Variable N Mean Standard    r P Remarks
deviation

Students’ 640 17.46 7.29 .178 .005 significance
Performance
(score)
School Location 640 13.55 3.16

Source: Field work (2008)

Table 4: Summary of correlation between school
location and gender

    Gender      School
                                                                   location

Gender Pearson 1  3.486
Correlation
Sig. (2 tailed) .178
N  640 640

 Location Pearson 3.486 1
Correlation
Sig (2 tailed) .178
N  640 640



SCHOOL LOCATION AND STUDENTS’ PERFORMANCE 261

Gagne RM 2007. The Conditions of Learning. 3rd Edi-
tion. New York Hall: Rine Hart and Winston.

Hyde JS 2004. Half the Human Experience. 6th Edi-
tion. Boston: Houghton Mifflin.

Olubunmi A 2001.The Impact of School Location and
Gender Differences on Students  Achievement in
Agricultural Science. A Case Study of Secondary
School in Yewa North, Ogun State.

Orji EI 2013. Effect of Cognitive Conflict Instructional
Model on Students Conceptual Change and Atten-
tion in Temperature and Heat. MEd Thesis, Un-
published. Nigeria: University of Nigeria.

Osiki JO 2001. Effects of remedial training programme
on the management of learning acquisition defec-
tiveness and poor study habits problems of select-
ed schools in a  community grammar school. Nige-
rian Journal of Applied Psychology 6(2): 107-115.

Pandey RG 2008. Academic achievement as related to
motivation and parental background. Indian Psy-
chological Revolution, 70(4): 213-216.

Santrock JN 2005. Adolescence. 10th Edition. NY:
McGraw Hill.

Sheldon GW 2012. Rural Education. International Con-
text (online). From <www.answers.com> (Retrieved
on 9 March 2016).

Shield B, Dockrell J 2008. The Effects of Classroom
and Environmental Noise on Children’s Academic
Performance. 9th International Congress on Noise
as a Public Health Problem. (ICBEN). Fox woods,
C.T.

Titus AB 2008. Students’ Participation in Trans bor-
der Trading Activities as Correlates of Academic
Achievement in Economics: A Case Study of Se-
lected Secondary Schools in Ogun State. MEd.
Dissertation, Unpublished. Ibadan: University of
Ibadan.

Titus AB 2014. Trans border Trading Activities and
Smuggling Activities as Correlates of Students’ Ac-
ademic Performance in Economics in Ogun State.
34th International Conference for Teacher Educa-
tion (S-03-028). ISFTE Conference, Antalya, Tur-
key.

Von S, Hell S, Benedict CP, Thomas A 2011. The hun-
gry and intellectual curiosity is the third pillar of
academic performance. Perspective on Psycholog-
ical Science, 6(9).

Yang DH 2010. Gender and classroom learning. Psy-
chology in the Schools, 22(8): 229-241.

Paper received for publication on March 2016
Paper accepted for publication on June 2016


